New Academic Initiatives XE "Academic Initiatives, new" 

 XE "New course/program, establishing"  at Goshen College
The Goshen College Core
I. Description. 

The new Goshen College Core curriculum will build on the mission and core values of Goshen College, providing a core learning experience for all Goshen College students.  We submit this proposal with the utmost respect for our colleagues and hoping for their wise counsel and input, but also expecting the respect our two years of work ought to afford us as those explicitly charged with charting a new course for our curriculum.
STUDENT LEARNING OUTCOMES 
The following learning outcomes form the basis of our curricular and co-curricular goals and address the essential knowledge, skills, and responsibilities that shape student learning. This integrative approach to learning will assist students in defining their identities and preparing them to engage twenty-first century challenges. As we continue to create a community of faith and learning, we believe that the learning outcomes must serve students in living out the five core values. 

KNOWLEDGE

In our academic and campus life programs, students will develop knowledge of:

· The Christian Story: The biblical basis and theological exploration of Christian faith

· Identity: Self, personal growth, and one’s relationship to multiple communities

· The Social World: Values and histories underlying cultures, societies, and religious traditions and the relationships between them 
· The Physical World: The natural created order, including the earth and its systems

· Creative Expression: Forms of human thought, movement, imagination, and innovation

· Peacemaking: The factors that create and sustain frameworks for the essential relationships between and among humans, God, and the natural world

SKILLS

In our academic and campus life programs, students will grow in their mastery of the following intellectual and practical skills: 

· Communication: Listening, reading, writing, speaking and interacting effectively

· Quantitative literacy: Using basic mathematical concepts and operations required for problem-solving and decision-making

· Inquiry: Using visual and information literacy to gather appropriate evidence from multiple data sources
· Critical and reflective thinking: Analyzing, interpreting, evaluating and using evidence to make good judgments
· Problem solving: Working individually and collaboratively for creative solutions
· Intercultural competence: Acquiring language and cross-cultural communication skills to interact effectively with people from diverse communities

RESPONSIBILITIES

In our academic and campus life programs, students will develop a sense of personal and social responsibility for:

· Faith in Action: Reflecting on the relationship between personal faith and life choices that support God’s justice, reconciliation, and peace

· Ethical reasoning: Living and serving with integrity in a variety of communities

· Intercultural openness: Creating partnerships with people across difference to learn from one another and work towards equity

· Local and global community engagement: Understanding human systems and knowing how to bring about change peacefully 

· Lifelong learning: Remaining curious and occupying an inquiry stance in the face of challenges to current understandings of oneself and of the world
· Living Sustainably: Working to create restorative relationships with the natural world

INTEGRATIVE LEARNING

Integrative learning is an understanding and disposition that a student builds across the curriculum and co-curriculum, from making connections among ideas and experiences to synthesizing and transferring learning to new, complex situations within and beyond the campus.  We promote integration of learning across disciplines because we believe the acquisition and application of knowledge is most successful when shaped by various perspectives.  An integrative approach highlights these realities and supports students in understanding how to select and apply appropriate techniques and methodologies for solving complex and significant problems.  

CURRICULUM SUMMARY& CURRICULUM MAP SPREADSHEET
(attached)
II.
Rationale.

The Goshen Core Task Force views this change from the General Education package to the new Core as a curricular expression of GC values.  From the start of SST over 40 years ago, through today’s CITL grant, we have developed a truly distinctive programs in international, intercultural and interdisciplinary learning.  In these early years of the 21st century, we are taking the opportunity to solidify these traditions in our Core curriculum, forming a truly distinctive experience for students.  We also see this program as a resolution to various problems in the current curriculum as regards sequence, coherence, and lack of articulation with  our core mission and vision.
As we look to the future, our vision is to become an influential leader in liberal arts education focusing on international, intercultural, interdisciplinary, and integrative teaching and learning that offers every student a life-orienting story embedded in Christ centered core values: global citizenship, compassionate peacemaking, servant leadership and passionate learning.

Trends in Higher Education

This vision is in step with major trends in higher education across the country – trends that have been in progress for some time.  Since 2000, the American Association of Colleges and Universities (AAC&U) has been conducting studies on the current state of liberal arts education and its importance for the future of the US, and has been publishing them  for the benefit of member institutions.  In 2002 the first of these reports emerged.  Titled Greater Expectations, this report detailed the urgent need for defining the value of a liberal arts education in terms of outcomes and competencies rather than building a list of subject area courses that students would  take, leaving them to “connect the dots”  without explicit support from faculty in doing so.  

“The new educational vision this report advocates rests on the strength of liberal education. However, it brings a new shape to liberal education by assigning to it the capacity to develop mental agility, as well as intellectual power; a deep understanding of the world's variety, as well as a knowledge of Western culture; ethical action in the service of the individual and society, as well as critical judgment. As they participate in a knowledge-based economy and an increasingly interdependent world, all students will need to be nimble thinkers and creative problem solvers. To think outside the box, they will depend on intellectual flexibility, at least as much as on factual information. An ethical grounding and empathy for others will keep them centered in turbulent times.”

Not only did the AAC&U develop policy documents, but went to campuses to help develop a short list of the most important learning outcomes that were shared across the country in private and public institutions, large and small.  The initial work in this area prompted AAC&U to design and fund a 10-year project called Liberal Education and America’s Promise (LEAP).  After the first few years of the study, LEAP released the “essential learning outcomes” in 2004, and 2007 as defined below:

Knowledge of Human Cultures and the Physical and Natural World

    * Through study in the sciences and mathematics, social sciences, humanities, histories, languages, and the arts

Focused by engagement with big questions, both contemporary and enduring

Intellectual and Practical Skills, Including

    * Inquiry and analysis

    * Critical and creative thinking

    * Written and oral communication

    * Quantitative literacy

    * Information literacy

    * Teamwork and problem solving

Practiced extensively, across the curriculum, in the context of progressively more challenging problems, projects, and standards for performance

Personal and Social Responsibility, Including

    * Civic knowledge and engagement—local and global

    * Intercultural knowledge and competence

    * Ethical reasoning and action

    * Foundations and skills for lifelong learning

Anchored through active involvement with diverse communities and real-world challenges

Integrative and Applied Learning, Including

    * Synthesis and advanced accomplishment across general and specialized studies

Demonstrated through the application of knowledge, skills, and responsibilities to new settings and complex problems

AAC&U did not stop with these research reports, and asked employers to gauge what skills they most wanted to see students improve before entering the workforce.  The follow-up work with employers resulted in a number of reports.  The most cited of these, Our Students’ Best Work (2008), captures the percentage of employers who recommended greater emphasis on the following:

Knowledge of…

- Science and technology




82%
- Global issues






72%*
- The role of the US in the world



60%
- Cultural values and traditions (US/global)


53%*
Skills in…

-Teamwork in diverse groups




76%*
- Critical thinking and analytic reasoning


73%
- Written and oral communication



73%
- Information literacy





70%
- Creativity and innovation




70%
- Complex problem-solving




64%
- Quantitative reasoning




60%
Taking responsibility for…

- Intercultural competence (teamwork in diverse groups)
76%*
- Intercultural knowledge (global issues)


72%*
- Ethics and values





56%
- Cultural values and traditions (US/global)


53%*
Integrative Learning…

- Applied knowledge in real-world settings


73%
* these emphases are repeated in more than one category

These recommendations are arranged in order of the percentage of employers that recommended placing more emphasis on them, and it is clear that while highly rated the intercultural skills and cultural values are also repeated in more than one category.  These are important recommendations.  As the world grows ever smaller and the focus on complex problems that span the globe grows ever larger, the AAC&U is telling us that from the national stage, we must emphasize to our students the importance of working collaboratively to solve the complicated problems we encounter.  
Fortunately, we do a good deal of this already and have been working toward this reality for many years. Experiences that students have here, such as SST, internships, and service learning are exactly the programmatic suggestions that AAC&U promotes through its LEAP project and work with employers.
Intentionality and “Spiraling” in the Curriculum

Many successful colleges and prestigious universities require First Year Seminars that focus on communication skills in an interdisciplinary and applied framework and upper-level seminars that  focus on writing in a discipline.  Our proposal is in line with this long-standing trend at Liberal Arts colleges and prestigious universities.  
The second and equally important issue we are working to resolve with this new proposal, then, is the notion that to secure the outcomes we outlined in the Description section, we need a curriculum that intentionally focuses students on their experience and addresses important skills multiple times.  Philosopher and educational theorist John Dewey wrote a great deal about the emerging “progressive education” movement in the first part of the 20th century and as a result of careful study of its “products” made strong recommendations in his classic book, Experience and Education (1938).  The ideas on which we founded this curricular structure, then, are not  new, but are notions that have informed educational reforms for over 70 years.  Dewey suggested that we think of the curriculum as a “spiral” and gave this charge to individual:
[The educator] must constantly regard what is already won not as a fixed possession, but as an agency and instrumentality for opening new fields which make new demands upon existing powers of observation and of intelligent use of memory.  Connectedness in growth must be [the educator’s] constant watchword. 
While Dewey knew that connections were the foundation of new knowledge, he also argued strongly that problems were the central drivers of inquiry and, again, recommended to the educators of his day that they focus on selecting the content of their courses with that principle in mind.  He wrote:

It thus becomes the office of the educator to select those things within the range of existing experience that have the promise and potentiality of presenting new problems which by stimulating new ways of observation and judgment will expand the area of further experience.  John Dewey, Experience and Education (1938)
He meant this to remind us that as we are dealing with students who do not approach the world from the perspective of the expert, but are preparing to enter that world.  Our charge, then is to make sure that the experiences we choose for students are well-articulated with our goals and with each other.  This new plan does that. 
Dewey also reminds us that the issue of creating a plan for someone else’s future is, in itself, a very complex affair.  The AAC&U’s picture of the future rests on very sound principles and solid research, but it is not enough for us to imagine the future, we must also bring our own past into the future by instilling our values into the students who will carry them throughout their lives and into the futures we will never attain.  But making sure there is room enough for them to incorporate those values into their lives and their plans is critical to the success of our college.  Dewey writes that:

We always live at the time we live and not at some other time, and only by extracting at each present time the full meaning of each present experience are we prepared for doing the same thing in the future.  This is the only preparation which in the long run amounts to anything. John Dewey, Experience and Education (1938)
These strong curricular notions have been foundational to good curriculum design for over 100 years, since the first program representing what we now call “General Education” was instituted at Harvard in 1909.  The most important reason for this is that an education that brings a student into conversation with the great ideas of the past is one that begins by recognizing a student’s interests and engagements in the present, puts them in dialog with their professors’ ideas (both disciplinary and interdisciplinary), and demands that they respond by making a commitment to and communicating their new understandings.  

When education is based in theory and practice on experience, it goes without saying that the organized subject-matter of the adult and the specialist cannot provide the starting point.  Nevertheless, it represents the goal toward which education should continuously move. John Dewey, Experience and Education (1938)
Dewey here makes the case that our real work is in selecting and structuring educational experiences to help students wring as much meaning as possible from their present in order to understand how to do that in the future.  This program’s structure is clearly more attuned with that notion than our current program in which fundamental skills courses can be “avoided” until late in a student’s career.  
We believe firmly that this program will help usher in a new energy and vitality into our academic endeavors, and we hope it can form the foundation of a general renewal in our academic programs.

III.
Market feasibility and assessment.

A. How did you investigate the demand for this program?

We used the AAC&U data presented in the Rationale section of this proposal, our work at the AAC&U General Education Institute (Minneapolis, 2009), our large scale facilitated Convocation presentations with feedback, and comparisons with other colleges and universities that are currently undergoing General Education reforms.  
B. &C. Who will be served?   How many will be served?

All Goshen College students, beginning with first-year class of 2012.

D.    How will you measure whether or not this initiative is successful?

We will work with the Director of Assessment to structure a system that uses both e-Portfolios and e-Portfolio artifacts, institutional surveys (e.g. Gen Ed survey, CIRP/CSS, NSSE, etc.) and other means as we develop better understanding of what information we need for improvement.  Our assessment system will be focused on one principle: gathering information to drive our conversations about improvement of our teaching and our curriculum.  Assessment will be a key component of this new core program.  Professors teaching courses in the new Core will receive support in working to devise assignments that will serve as e-Portfolio artifacts.  See the Core Curriculum Spreadsheet for the artifact-driven plan for outcomes assessment.
IV. Timeline. (In Appendix A)
V.
Obstacles. 
There are three main obstacles currently that GCTF is working to overcome:
1) The issues yet to be worked out regarding transfer credits


Since it is unwise to build a program on “the exceptions” we will need to be further along in the process of development before we make definitive decisions on transfer.  We will be focusing on those issues in the June development days mentioned in the timeline.

2) The balance of interdisciplinarity and disciplinarity in the Perspectives courses


In the on-going conversations around the role of the Perspectives courses, we are currently working through how we will differentiate these new courses from current courses.

3) Logistics that will need to be worked out this summer and in the fall.

We have already begun to gather all our resources to address the issues we will need to deal with in the fall.  A brief list would include preparing faculty to develop and teach the new courses, preparing for scheduling, advising and catalog changes, and a host of other logistical challenges.  We feel fortunate to have significant transitional resources.
VI.
Budget. 
We predict that in the short-term (esp. 2011-2012, 2012-2013) there will be transition costs for faculty and staff development, program development and technology infrastructure development.  These costs will be covered by the CITL grant as planned.

While we cannot predict with a high degree of accuracy what the budgetary effects of the change will be in the longer term, we do know that Total FTE required for the current program and the Total FTE required for the new program will not differ greatly in the beginning (for the first three years).  There is one main reason for this: that we will phase in one program as we phase out the other.  Put another way, we will still have to offer some courses from the “old” program – some for possibly as many as three years – after the start of the new program.  In these first years, we also anticipate that more administrative time will be required than is currently required, which may have hidden effects on the budget.  We anticipate, however, that  as we finish a complete transition, the teaching and administrative FTE will settle into a pattern and will be much more predictable in the long term.  

Appendix A: Timeline for Transition from Planning to Implementation
Transition Plan from GCTF to “Implementation Teams”

AKS and RPV – March 2011

Service in the first phase of General Education Review and Reform began for most faculty members in June of 2009 as a 2-year commitment to serve on the General Education Task Force (named changed to Goshen Core Task Force in January 2011).  

After  June 9, 2011, the GCTF will end and the work of reform will transition to implementation teams made up of administrators who will oversee transition and faculty members who are interested in engaging in the work of transition in a more hands-on way.

We envision the timeline as:

April 2011 – Faculty will provide input on the structure of the plan.

May 2011 – we will ask for self-nominations and department chair nominations of faculty and secure participation from willing and interested faculty for the implementation teams.

June 6-9, 2011 – Working Groups will form around the work of the small task groups that we are currently using and will use these days to develop their assigned parts of the Core Curriculum (See below).  Faculty nominated for the implementation teams in May will be asked to attend these June days.

July and August 2011 – During two days in July (13-14) and two days in August (11-12)  the implementation teams will plan out the work required to prepare for implementation in the Fall of 2012.  

Fall Retreat, August 17-19, 2011 (Teaching Faculty Day: Thursday, Aug. 18) – Implementation Teams will present their plans for working toward implementation of the new Core Curriculum and receive input from Teaching and Administrative Faculty.

Intercultural Group

Will develop:

1) A syllabus for the First Semester Intercultural Seminar

2) A set of e-Portfolio artifacts that students will be required to submit to their portfolios from that seminar.

3) A set of criteria for selecting materials that faculty will share across all sections and a set of criteria for selecting materials for any part of the seminar that will not be shared across sections.

4) A syllabus for a transfer student version of the course focused on the “pre-SST” skills and dispositions developed in the course.  This could be in an online format or a hybrid format.

5) A syllabus for the Post-SST (or Post-Intercultural Semester) course.  This course could be a hybrid course.

6) A set of e-Portfolio artifacts that students will be required to submit to their portfolios from the Post-SST course.

Learning Community Group

Will develop:

1) A syllabus for the First and Second Semester Learning Community.

2) A set of e-Portfolio artifacts that students will be required to submit to their portfolios from those experiences.

3) A set of criteria for selecting materials that faculty/staff will share across all sections and a set of criteria for selecting materials for any part of the experience that will not be shared across sections.

4) A syllabus for a transfer student version of the Learning Community focused on orientation to GC and the E-Portfolio.  

Communication Course Group

Will develop:

1) A syllabus for the First or Second Semester Communication Skills course.

2) A set of e-Portfolio artifacts that students will be required to submit to their portfolios from this course.

3) A set of criteria for selecting materials that faculty will share across all sections and a set of criteria for selecting materials for any part of the course that will not be shared across sections.

4) A policy outline for accepting courses from other institutions that count for this course.

Goshen Seminar Group

Will develop:

1) A syllabus for the Second Semester Goshen Seminar

2) A set of e-Portfolio artifacts that students will be required to submit to their portfolios from that seminar.

3) A set of criteria for selecting courses that could receive the designation of “Goshen Seminar.”

4) A policy outline for accepting courses from other institutions that count for these courses.

Perspectives Courses Group

Will develop:

1) A set of criteria for selecting courses that could receive the designation of “Perspectives Courses”

2) Criteria for selecting courses for each of the following categories:

- Christian Story 

- Physical World

- Social World

- Creative Expression

- Peacemaking

3) Syllabi for at least one course in each category

4) A set of e-Portfolio artifacts that students will be required to submit to their portfolios from a  course in each category.

5) A policy outline for double-counting these courses in majors and for accepting courses from other institutions that count for these courses.
Appendix B
Other Schools

This is a brief list of the Current Degree requirements at other colleges.  This information comes from the web sites, catalogs or academic administrators at the schools listed.

	Name of School
	Location
	Total units or hrs. for grad
	Total Gen Ed incl. double-counting
	% Gen Ed

	Goshen College
	Indiana
	120 cr. hr.
	44-48 cr. hr.
	37-40%

	Sister schools
	
	
	
	

	Bluffton
	Ohio
	124 cr. hr.
	45-48 cr. hr.
	36-39%

	Bethel 
	Kansas
	124 cr. hr.
	37-45 cr. hr.
	30-36%

	EMU
	Virginia
	128 cr. hr.
	41 cr. hr.
	32%

	National Liberal Arts
	
	
	
	

	Denison Univ.
	Ohio
	127 cr. hr.
	44-48 cr. hr.
	35-38%

	Earlham College
	Indiana
	122 cr. hr.
	47 cr. hr. (min.) can’t transfer in anything 
	38.5%

	Franklin College
	Indiana
	128 cr. hr.
	46-48 cr. hr.
	36-38%

	Luther College
	Iowa
	32 courses
	12 courses
	37.5%

	St. Francis Univ.
	Pennsylvania
	128 cr. hr.
	58 cr. hr.
	45%

	Wagner College
	New York
	36 units
	22 units
	61%

	Wartburg College
	Iowa
	36 units
	15 units
	42%

	Professional Focus
	
	
	
	

	
	
	
	
	

	Berklee School of Mus. (Prof.)
	Massachusetts
	120 cr. hr.
	39 cr. hr.
	32.5%

	Philadelphia Univ.
	Pennsylvania
	120 cr. hr. 
	46-48 cr. hr.
	38-40%

	
	
	
	
	

	Big Univs
	
	
	
	

	Eastern Illinois Univ.
	Illinois
	120 cr. hr.
	40 cr. hr.
	33%

	Indiana U- 

Bloomington
	Indiana
	Varies by school

120-128 hrs
	31 cr. – all stud., including prof.
	24-26%

	Univ. Wis. - River Falls
	Wisconsin
	120 cr. hr.
	38 cr. hr. 
	32%

	
	
	
	
	


